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East Georgia State College 
 

SECTION 1. INSTITUTIONAL MISSION AND STUDENT BODY PROFILE  

 
East Georgia State College (EGSC) is an associate degree granting, liberal arts institution providing its students 

access to academically transferable programs of study and targeted bachelor degrees. EGSC began offering its initial 
baccalaureate degree, a bachelor of Science Degree in Biology, in Fall Semester 2012 and has awarded the degree to 8 
students. The College launched its second bachelor program in Spring Semester 2016, a Bachelor of Arts Degree in Fire 
and Emergency Services Administration (FESA). FESA is offered online for the convenience of working fire and 
emergency service professionals. The College is now preparing to offer another targeted bachelor degree to be delivered 
online to working professionals, a Bachelor of Science in Nursing (BSN) Degree designed for registered nurses (RN), 
starting in Fall Semester 2017. EGSC has signed a memorandum of understanding with Southeastern Technical College 
(STC), a unit of the Technical College System of Georgia (TCSG), to use the Health Sciences Building located on STC’s 
Swainsboro Campus for EGSC new nursing program.  Like the FESA Program, the RN to BSN Bridge Program 
addresses a recognized need for professional development in Southeast Georgia. 

After posting double-digit percentage enrollment growth in the 2010 and 2011 fall semesters, EGSC experienced 
declining enrollments in the 2012 and 2013 fall semesters before enrollment began to steadily increase, first  by 1.9% in 
Fall Semester 2014,  then by 3.1% in Fall Semester 2015 and 5.0% in Fall Semester 2016. Throughout the Complete 
College Georgia initiative (2012 to 2016), EGSC’s four most important demographic cohorts [African-American Females; 
African-American Males; White (Non-Hispanic) Females; and White (Non-Hispanic) Males] showed a decline as a 
percentage of the total student body from 93.9% in Fall 2010 to 88.5% in Fall 2016, indicating a gradual diversification of 
its student population.   

The College extends its access mission from its home campus in Swainsboro to campuses in Statesboro and Augusta. 
EGSC is working collaboratively with Georgia Southern University in Statesboro and Augusta University to encourage its 
former students to make application for their EGSC associate degree through the A.D.D. (Associate Degree you Deserve) 
program, a reverse transfer process. In Spring Semester 2016, EGSC awarded associate degrees to 61 former EGSC 
students who had completed EGSC’s requirements for the associate degree at their transfer institution. 

82.1% of Fall Semester 2016 students have received some form of financial aid (54.6% who were awarded Pell grants, 
27.7% who received Hope grants, and 44.4% who secured loans). 3.8% of new freshmen were aged 25 or over and the 
average age of all students was 20.7 years, excluding high school students who are taking college courses. An academic 
profile of Fall Semester 2016 new freshmen by location is presented in Table 1 below. The percentage of new freshmen 
who are full-time increased at each location compared to Fall Semester 2015. 

Table 1: Fall Semester 2016: New Freshmen Profile 

Fall 2016 New Freshmen Augusta Statesboro Swainsboro 

Full-time 83.6% 90.8% 93.2% 

Part-time 16.4% 9.2% 6.8% 

SAT Average Math Score 443 429 421 

SAT Average Verbal 
Score 452 442 423 

Learning Support (LS) 

Require Math LS 43.6% 31.4% 39.0% 

Require English LS 14.9% 17.1% 22.9% 

Require Reading LS 1.0% 1.1% 0.4% 
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SECTION 2. INSTITUTIONAL GOALS. HIGH-IMPACT STRATEGIES AND ACTIVITIES  

EGSC's progress on its CCG goals/high-impact strategies is presented below. 

High-Impact Strategies  

 Increase in the number of undergraduate degrees awarded to low income students (Pell eligible students) 
 Increase in the number of undergraduate degrees awarded to first generation college students 

Related CCG Goal  

Goal 1: Increase in the number of undergraduate degrees awarded by USG institutions. 
 
Demonstration of Priority and/or Impact 
Briefly describe how this strategy or activity addresses a priority for your institution and/or has the potential to be high 
impact on your campus. How does meeting these goals increase student completion? 
 
Since over half of East Georgia State College’s first-year students are Pell recipients and over a third are first-
generation college students, any initiative targeting students in general will greatly impact the number of 
undergraduate degrees for low-income and first generation students.  In order to increase the number of 
undergraduate degrees, the College will provide a range of academic support services to remove obstacles and 
provide clear pathways to college completion.  The success of students will lead to retention, progression, and 
graduation of the student.  The cornerstone of this strategy is the Academic Center for Excellence (ACE) and the 
academic services (academic advising, tutoring, and testing) provided to the student to contribute to their success.   

Over the last five academic years, 60% of students who graduated from EGSC received Pell grants. This percentage 
is consistent with EGSC’s overall student population. In addition, 38% of EGSC graduates were the first in their 
families attend college (first generation). 28% of graduates both received Pell grants and were first generation 
students. It is consistent with the EGSC’s mission as an access college that more than half of EGSC’s students have 
low incomes and that over one-third are first generation students,  
 
Primary Point of Contact 

Name Dr. Tim Goodman Title Vice President for Academic Affairs Email goodman@ega.edu 
 
Summary of Activities 
What activities were underway prior to the 2015-2016 academic year? What progress have you made towards 
implementing this strategy in the 2015-2016 academic year? What specific activities did you engage in this year in 
regards to this strategy?    

Since Fall Semester 2012, EGSC has provided variety of academic support services in its Academic Center of 
Excellence (ACE), with a focus on tutoring and advisement.  

Basic activities are: 

1. Increase student usage of tutoring and academic advising services in the Academic Center for Excellence (ACE).  
Progress:  The utilization of the ACE services has increased in the 2015-2016 academic year. 

2. Refine the Early Warning System and integrate it into the academic services of the ACE.   
Progress:  Purchased and began utilization of the GradesFirst software package to integrate the advising and 
tutoring services. 

3. Develop a variety of graduation focused activities to increase awareness of the value of an associate degree. 
Progress:  The college has developed the (g2)

2
 program, a “15-to-Finish” program, and is active in the USG 

A.D.D. initiative, a reverse transfer initiative.  
 
MEASURES OF PROGRESS AND SUCCESS 

Measure, Metric, or Data Element 

What metric(s) is your institution using to assess the outcome of this strategy? 
The utilization of the academic resources and the success of students is the general metric used to measure the 
progress and success of the activities. 

Course success rates are defined as the percentage of students earning a grade of “C” or better in individual courses, 
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in specific delivery modes and programs, and overall. 

Baseline measures 
Describe the baseline status (year of or prior to intervention) of the measure (if applicable). 
 
The academic year 2011-2012 (FY 12) served as our baseline year for Complete College Georgia (CCG).  The 
College set 2020 goals based on a specific CCG measures presented in Table 2 below compares baseline CCG 
metrics with the most recent results for the College. 

Table 2: EGSC CCG Baseline Metrics Compared to Most Recent Results 

CCG Measurement 
FY 12 

Baseline 

EGSC 
CCG 
Goal 

Most 
Recent 
Results 

Data Source 

3-Yr FY Graduation Rate 5.8% 20.0% 9.8% Fall 2012 Cohort 

1-Year Retention Rate 42.9% 65.0% 52.3% Fall 2014 Cohort 

1-year Retention + Transfer Rate 53.2% 75.0% 60.9% Fall 2014 Cohort 

Overall Success Rate 57.1% 70.0% 67.3% 
Fall 2015  

EGSC Students 

Number of Graduates 168 207 Ave 357* FY 2016 

*Includes 3 Bachelor of Science in Biology graduates. 

Table 2 above shows the five chosen measures and the baseline data for each.  In addition, it shows the goal set by 
the campus Complete Georgia team based on that data.  It also gives the most recent results for those measures. 
Table A1 in the Appendix lists EGSC associate degrees earned from the 2012 through 2016 academic years. For the 
period Summer 2012 through Fall 2015, Table A2 lists the number of bachelor degrees awarded by Georgia Southern 
University and Table A3 lists the number of bachelor degrees awarded by other USG institutions to former EGSC 
students. All three tables breakdown the degrees awarded by gender and ethnicity. 

This baseline data has been expanded to include success rates for selected gateway courses, learning support 
courses, and courses delivered in the online format.  The table shows the baseline for success rates in locally-
developed gateway courses, learning support, and online-delivered courses. 

Semeste
r 

MATH 1111 
Success Rates 

ENGL 
1101 

Success 
Rates 

 Learning 
Support 
Success 

Rates 

Online 
Success 

Rates 

HIST 
2111/2112 
Success 

Rates 

Fall 2011 48.5% 56.0% 53.4% 34.6% 49.4% 

The success-rate goal was set at 70% for all listed classes. 

At the beginning of the CCG activities, the Academic Center for Excellence and the Academic Advising Centers did not 
exist.  The development of a Learning Commons model, which included academic services (tutoring, testing, advising, 
and library services), was developed with an Academic Center for Excellence (tutoring and testing), an Academic 
Advising Center, and the Library all located in close proximity of each other.  

During FY 2012, the rate of returning student early registration was less than 30%.  This made official Registration day 
a major challenge.  Our goal is to increase the advisement/pre-registration rate to over 50%.   

Interim Measures of Progress 
Describe the preliminary outcomes associated with this strategy. 

As noted above, the success rates of students will be our measure of progress toward goals.  Table 2 list the overall 
success rates and those for selected gateway courses, learning support courses and courses delivered online are 
given for the base Fall 2011 and for Fall 2015. Table A4 in the Appendix includes the intervening fall and spring 
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semesters through Spring Semester 2016. 

Table 2: Fall Semesters 2011/2015 Success Rate Comparisons 

Semester 

Overall 
Success 

Rates 

MATH 1111 
Success 

Rates 

ENGL 1101 
Success 

Rates 

HIST 
2111/2112 
Success 

Rates 

Learning 
Support 
Success 

Rates 

Online 
Success 

Rates 

Fall 2011 57.1% 48.5% 56.0% 53.4% 34.6% 49.4% 

Fall 2015 67.3% 53.8% 63.5% 56.0% 57.4% 64.0% 

 

Table 3 shows the usage of the Academic Centers for Excellence (ACE) for 2015-2016.  The number of student visits 
for tutoring increased from 2014-2015.  

Table 3:  Academic Centers for Excellence Usage and Student Success Rates 
 

 
Term 

Studen
t Visits 

ACE 
Usage 

(Minutes) 

Student 
Success 

Rates 

Swainsboro
: Fall 2015 523 392,894 60.0% 

 
Spring 2016 224 307,556 61.5% 

Statesboro: Fall 2015 219 116,962 65.6% 

 
Spring 2016 662 98,527 73.1% 

Augusta: Fall 2015 114 6,423 NA  

 
Spring 2016  NA NA  NA  

Overall: Fall 2015 756 516,279 60.5% 

 
Spring 2016 886 406,083 70.2% 

 
The success rates, especially those associated with the Swainsboro ACE, are not good.  In the 2014-2015 year, the 
success rates in Swainsboro were 71.9% in Fall 2014 and 66.4% in Spring 2015 and in Statesboro were 76.2% in Fall 
2014 and 73.0% in Spring 2015.  A change in leadership in the ACE, a significant increase in the number of student 
visits and usage without a corresponding increase in the tutoring staff, and difficulties in finding and funding an 
adequate number of qualified tutors were projected reasons for the decline.    

Another activity in the Learning Commons is academic advisement.  We indicated our goal was to advise at least 50% 
of our students for returning the next term.  This is to reduce the number of students we must handle on registration 
day and also to give our academic administrators an early warning of course scheduling and personnel resources 
issues.  Table 4 below gives a breakdown for the 2015-16 academic year of how many students are going to the 
advising centers on each campus and the overall impact of their presence on the percentage of students who register 
for the next term.  

 Table 4: AY 2015-16 Student Advisement and Registration 

Campus 

Fall 2015 
Advising 

Appointments 

Fall 2015 
Percent 

Registered 

Spring 2016 
Advising 

Appointments 

Spring 2016 
Percent  

Registered 

Swainsbor
o 445 53.2% 219 58.4% 

Statesboro 334 46.0% 289 58.4% 

Augusta 42 43.9% 29 52.4% 

 
Measures of Success 
What value of this measure will indicate success for this strategy and by what date? 

Our goal for all success rates is a minimum of 70%.  We have made steady, but not dramatic progress toward that 
goal.  We project reaching that goal in Fall 2020.   The EGSC Strategic Tactical Action Plan set annual minimum goals 
for success rates at 55% by Fall 2017, 60% by Fall 2018, and 65% by Fall 2019 to reach the 70% goal by Fall 2020. 
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High-Impact Strategies 

 Change institutional culture to emphasize taking full-time course loads (15 or more credits per semester) to 
earn degrees “on time.” 

 Materials or information on taking 15 credits or more included in orientation for new students 
 Advisors trained to encourage students taking 15 or more credits a semester 

Related Goal  

Goal 2: Increase the number of degrees that are earned "on-time" (associate degrees in 2 years, bachelor's degrees 
in 4 years). 

 
Demonstration of Priority and/or Impact 
Briefly describe how this strategy or activity addresses a priority for your institution and/or has the potential to be 
high impact on your campus. How does meeting these goals increase student completion? 

East Georgia State College developed a (g2)
2
 program or “Get to Graduation in Two Years,” which is a “15-to-Finish” 

program. The program has inspired growing numbers of students to graduate on time and thus increase EGCS two-
year and three-year graduation rates. The program has changed the culture on the campus so that students see the 
value in completing a degree in two years. The Academic Advising Center has strongly promoted the program.  

Primary Point of Contact 

Name Dr. Tim Goodman Title Vice President for Academic Affairs Email goodman@ega.edu 
 
MEASURES OF PROGRESS AND SUCCESS 

Measure, Metric, or Data Element 
What metric(s) is your institution using to assess the outcome of this strategy? 

The program has been assessed by using the graduation data to determine the number of graduates who graduate 
in two years and three years, as well as tracking the institutional three-year graduation rates. In addition, the number 
of hours necessary to complete the degree will be tracked. 

Baseline measures 
Describe the baseline status (year of or prior to intervention) of the measure (if applicable). 

The Fall 2011 cohort provided our baseline data for CCG.  As indicated in a previous section, the three-year 
graduation rate was 5.8%.  The first year of CCG we evaluated the Fall 2012-Summer 2012 graduates.   We had a 
total of 173 graduates with 8.1% finishing their degree in two years and 24.9% completing their degree in three 
years.  It took those students an average of 73.0 hours completed before graduation.  
 
Interim Measures of Progress 
Describe the preliminary outcomes associated with this strategy. 

Table 5 below tracks the total graduation rate since the Fall 2008 cohort.  Note the increase as we began to focus on 
graduation for the Fall 2012 entering cohort.   
   
 

 
Lessons Learned 
What barriers, needs or challenges to achieving these completion goals that have been identified? What steps or 
programs has your campus taken to address the identified challenges? 
 
We have identified a need in the Academic Centers for Excellence for qualified tutors.  We currently must use work-
study students as a source of the majority of our tutors.  We must move to a process to hire more and better qualified 
tutors. 

We have become part of the John N. Gardner Institute Gateways to Completion (G2C) Initiative and have identified 
Math 1111 as our gateway course.  It is our hope that the program will increase our success rate in Math 1111, which 
has been identified as one of the major barriers to student success, progression, and graduation.   
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Table 5: Fall Freshman Cohort Graduation Rates 

Entering Fall 
Cohort 

Total 
Beginnin
g Cohort 

2-year 
Graduatio
n Rate (%) 

3-year 
Graduatio

n Rate 
(%) 

2008 1,063 2.5 5.3 

2009 1,081 2.4 5.3 

2010 1,162 2.3 6.2 

2011 1,699 1.7 5.8 

2012 1,319 3.0 9.8 

2013 1,040 3.5  NA 

 
 
The number of hours a student must take to graduate is 65 hours.  As can be seen Table 6 below, EGSC has slowly 
begun to reduce the number of hours taken to graduate, an indication of a much more efficient program and better 
advisement. 

Table 6: Average Number of Hours Taken To Graduate 

Graduates/Se
mester  

Fall 
2012 

Spring 
2013 

Fall 
2013 

Spring 
2014 

Fall 
2014 

Spring 
2015 

Fall 
2015 

Spring 
2016 

Total 
Graduates 

58 94 77 110 92 117 98 209 

Average 
Hours to 
Graduate 

73.8 72.2 73.4 73.9 70.5 70.7  71.2 70.4 

 
Our CCG graduation goal was to produce an average of 207 graduates a year between 2012 and 2020.  As can be 
seen by the Table 7 below, the number of graduates has surpassed that number for three consecutive years. 

Table 7: Total and Three-year Graduates  

Semester 

Semeste
r 

Graduate
s 

Total 
AY 

Grads 

(g2)
2
 

Grads* 

 AY 
(g2)

2 

Grads
* 

3-Yr 
Grads 

 AY 3-Yr
 

Grads 

Fall 2012 58   0   18   

Spring 2013 94 173 10 14 20 43 

Sum 2013 21   4   5   

Fall 2013 77 

208 

2   33   

Spring 2014 110 14 25 43 85 

Sum 2014 21 9   9   

Fall 2014 92 

253 

30   57   

Spring 2015 117 31 73 77 157 

Sum 2015 44 12   23   

Fall 2015 98 

374 

29   63   

Spring 2016 209 43 86 90 185 

Sum 2016 67 14   32   

                                   *Two-Year Graduates 
 
The average number of graduates in an academic year increased to 252 per year for the last four years.  Table 7 
also shows the increase in the number of students graduating in 2 years and 3 years.  
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Measures of Success 
What value of this measure will indicate success for this strategy and by what date? 

The measurement of success will be the increase in the graduation rate and the number of graduates.  Our target 
date for Complete College Georgia is 2020.  We anticipate continued growth in our graduation rate to reach our 20% 
goal by 2020. 

Lessons Learned 
What barriers, needs or challenges to achieving these completion goals that have been identified? What steps or 
programs has your campus taken to address the identified challenges? 

We began looking at barriers to graduation.  One barrier identified was hours taken outside of the core.  We studied 
our core and decided to change our core and take the Student Success class from outside the core and move it to 
Area B.  In order to complete this adjustment we had to re-write the course and change it to a freshman-year 
experience course in order to get approval from the Council on General Education.  At the same time we merged the 
new course with our critical thinking course and produced CATS 1101 for the core curriculum.  This reduced the 
number of hours to graduate from 65 to 64.  

We find our greatest challenge promoting graduation is to change the culture on campus.  We have a transfer culture 
which must be changed to a graduation culture.  We must promote the value of completing an associate degree.  We 
do this with the (g2)

2
 program and the A.D.D. Initiative.   

 

 

High-Impact Strategies  

 Students are informed upon transfer of the possibility of receiving a degree through reverse transfer. 
 Institution has a process for contacting students identified as potentially eligible for reverse transfer. 

Related Goal  

Goal 5: Award degrees to students who may have already met requirements for associate degrees via courses taken at 
one or more institutions. 

 
Demonstration of Priority and/or Impact 
Briefly describe how this strategy or activity addresses a priority for your institution and/or has the potential to be high 
impact on your campus. How does meeting these goals increase student completion? 

Through the through the A.D.D. (Associate Degree you Deserve) Reverse Transfer Initiative funded by the Lumina 
Foundation, USG institutions are able to increase the number of Georgia citizens with post-secondary degrees and 
helping to create a more educated population in the state. Students receiving a degree through the Reverse Transfer 
Initiative value the education received at the institution and are able to make a greater impact on our service area and 
fulfilling the institutional mission of awarding degrees to students who would not otherwise complete a degree. 
Additionally, research studies have proven that students obtaining an Associate’s Degree are more likely to complete 
higher-level degrees. 

Primary Point of Contact 

Name  Tabithia Ross Title Registrar Email tross@ega.edu 
 
MEASURES OF PROGRESS AND SUCCESS 

Measure, Metric, or Data Element 
What metric(s) is your institution using to assess the outcome of this strategy? 

The institution is using the “RT” outcome status in the degree record to identify students receiving degrees through the 
Reverse Transfer Initiative. This tracking mechanism allows us to see what percentage of the students transferring to 
four-year institutions are actually sending their four-year institution credits back for degree conferral. 
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Baseline measures 
Describe the baseline status (year of or prior to intervention) of the measure (if applicable). 

Before the A.D.D. Program was implemented, we did not have a way of tracking the degree conferral of reverse 
transfer students. 

Interim Measures of Progress 
Describe the preliminary outcomes associated with this strategy. 

Beginning in the Spring Semester 2016, we began using the “RT” (Reverse Transfer) outcome status for the degree 
conferral in EGSC’s Banner Student Information System. The initial outcome has been overwhelmingly positive with 61 
reverse transfer associate degrees awarded for an overall total of 211 degrees awarded for the semester. These 
included 59 Georgia Southern University (GSU) and 2 Augusta University (AU) students. The addition of the Reverse 
Transfer degree conferrals resulted in a 43% increase in graduates over the previous spring semester. During Summer 
Semester 2016, EGSC received student transcripts from Columbus State University, Georgia Gwinnett College, and 
Georgia College in addition to more transcripts received from AU and GSU.  

Measures of Success 
What value of this measure will indicate success for this strategy and by what date? 

The overall increase in the number of graduates and the graduation rate of the institution will indicate the success of 
the strategy. With an expected stabilization of the Reverse Transfer program throughout the next academic year, the 
institution would be able to gauge a better idea of a success of the strategy following the spring 2017 semester or by 
mid-term of the summer 2017 semester. 

Lessons Learned 
What barriers, needs or challenges to achieving these completion goals that have been identified? What steps or 
programs has your campus taken to address the identified challenges? 

With the increased processing necessary to evaluate Reverse Transfer transcripts and auditing of student’s academic 
history for potential degree conferral, human resources have become the biggest factor in the overall success of the 
initiative. The anticipated stabilization will allow for more structured processing times in the course of a semester 
allowing for a better time management strategy in relation to the RT initiative. 

 

High-Impact Strategy  

 Participate in dual enrollment/Move On When Ready programs for high school students. 

Related Goal  

Goal 6: Shorten time to degree completion through programs that allow students to earn college credit while still in high 
school and by awarding credit for prior learning that is verified by appropriate assessment. 

 
Demonstration of Priority and/or Impact 
Briefly describe how this strategy or activity addresses a priority for your institution and/or has the potential to be high 
impact on your campus. How does meeting these goals increase student completion? 

As an access institution within the USG, EGSC seeks to expand post-secondary opportunities in its Southeast Georgia 
service area. Since more than one-third of its students are first generation college students, the College encourages 
high school students to take college-level courses on EGSC campuses and on location at area high schools.   
 
Primary Point of Contact 

 Name Brandy Murphy Title Coordinator of MOWR Email bmurphy@ega.edu 
 
MEASURES OF PROGRESS AND SUCCESS 

Measure, Metric, or Data Element 
What metric(s) is your institution using to assess the outcome of this strategy? 

The metrics EGSC is using to assess the outcome of its MOWR strategy include the number of high school students 
who take college-level courses and their success in completing those courses. 
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Baseline measures 
Describe the baseline status (year of or prior to intervention) of the measure (if applicable). 

In Fall Semester 2011, prior to the launching of Complete College Georgia, EGSC had 17 duel enrollment/MOWR 
students and did not schedule courses in any area high schools. 
 
Interim Measures of Progress 
Describe the preliminary outcomes associated with this strategy. 

As documented in Table 8 below, EGSC has dramatically increased the number of high school students who are taking 
college-level courses. In addition, the College has classes scheduled in 6 area high schools in Fall Semester 2016. 

 

Table 8: Annual Growth of MOWR Program 

Semester MOWR 
% Annual 
Increase 

Fall 2011 17 

35% Fall 2012 23 

Fall 2013 44 91% 

Fall 2014 54 23% 

Fall 2015 104 93% 

Fall 2016 349 236% 

 
Measures of Success 
What value of this measure will indicate success for this strategy and by what date? 

Table 9 below documents a close correspondence between high school GPA and the success of MOWR students in 
EGSC college level courses. 

Table 9: MOWR Student High School GPA and College Course Average Grades 

Semester 
High 
School 
GPA 

ENGL 1101 MATH 1111 POLS 1101 

Cou
nt 

Average 
GPA 

Count 
Average 

GPA 
Count 

Average 
GPA 

Fall 2010 3.60 41 3.44 25 3.20 25 3.16 

Spring 2011 3.53 18 3.56 12 3.67 18 3.59 

Fall 2011 3.67 13 3.46 16 3.75 9 3.44 

Spring 2012 3.46 18 3.00 13 3.85 10 3.30 

Fall 2012 3.72 26 3.46 25 3.28 12 3.75 

Spring 2013 3.73 29 3.69 26 3.73 15 3.40 

Fall 2013 3.71 74 3.76 38 3.11 43 3.47 

Spring 2014 3.62 32 3.63 20 3.18 22 2.95 

Fall 2014 3.71 57 3.75 42 3.62 29 3.70 

Spring 2015 3.85 16 3.94 13 3.92 10 2.90 

Fall 2015 3.74 115 3.42 127 3.51 28 3.57 

Spring 2016 3.57 36 3.47 37 3.41 2 3.50 

 
Lessons Learned 
What barriers, needs or challenges to achieving these completion goals that have been identified? What steps or 
programs has your campus taken to address the identified challenges? 

As evident in Table 8 above, the College’s MOWR program has grown dramatically over the past two academic years. 
To assure continued success of this program. EGSC has dedicated a full-time staff member with several years of 
experience in admissions to serve as coordinator of the MOWR program.  
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High-Impact Strategy  
 Ensure that all remediation is targeted toward supporting students in the skills they need to pass the collegiate 

course. 

Related Goal  
Goal 7: Increase the likelihood of degree completion by transforming the way that remediation is accomplished. 
 
Demonstration of Priority and/or Impact 
Briefly describe how this strategy or activity addresses a priority for your institution and/or has the potential to be high 
impact on your campus. How does meeting these goals increase student completion? 

As an access institution, 35% of EGSC’s student population typically needs learning support in mathematics and 20% 
needs learning support in English.   

Primary Points of Contact 

Name Dr. Jimmy Wedincamp     Title Dean of the School of Mathematics and Natural Sciences     Email 
Wedincamp@ega.edu 
Name Dr. Carmine Palumbo       Title Dean of the School of Humanities                                          Email 
cpalumbo@ega.edu 
 
MEASURES OF PROGRESS AND SUCCESS 

Measure, Metric, or Data Element 
What metric(s) is your institution using to assess the outcome of this strategy? 

The metric used is success rate (i.e. final grade of “C” or better in ENGL 1101: Composition I). 

Success Rates as defined by number of students that make an A, B or C divided by the total number of students. A 
grade of D, F or W is considered an unsuccessful attempt. 

Baseline measures 
Describe the baseline status (year of or prior to intervention) of the measure (if applicable). 

Because the corequisite model of learning support was a new program, the prior success rates were not applicable.  
The corequisite program in English and mathematics began on two campuses (Swainsboro and Augusta) in fall of 2014 
and was expanded to the third campus (Statesboro) in fall 2015.  The alternative pathways model in mathematics has 
been employed since the beginning of the Complete College Georgia initiative. 

Interim Measures of Progress 
Describe the preliminary outcomes associated with this strategy. 

We have used the co-requisite model in English and the co-requisite and alternative pathway models in mathematics.  
Preliminary results of our utilization of the co-requisite model for learning support English and math showed great 
success in the learning support English, but not good success in the math as shown in Table 10 below.  The math co-
requisite is doing better this year, but has a ways to go.  The alternative pathway through mathematics, Math 1001, 
shows promise and should grow as our academic advisors begin to promote the course.   

 Table 10: Learning Support Redesign Models 

Fall 2015 Total Students Successful 
Success 

Rate 

ENGL 0989*  104 72 69.2% 

ENGL 0999/ENGL 1101** 154 122 79.2% 

ENGL 1101 (total) 1201 763 63.5% 

Math 0989* 239 121 50.6% 

Math 0999/Math 1111** 327 153 46.8% 

Math 1111 (total) 1325 713 53.8% 

Math 0997/Math 1001** 10 8 80.0% 

Math 1001 (total) 29 20 69.0% 

    



COMPLETE COLLEGE GEORGIA | 2016 CAMPUS PLAN UPDATES 
 

EAST GEORGIA STATE COLLEGE  11 

Spring 2016 Total Students Successful 
Success 

Rate 

ENGL 0989*  53 31 58.5% 

ENGL 0999/ENGL 1101** 122 95 77.9% 

ENGL 1101 (total) 595 332 55.8% 

MATH 0989* 145 90 62.1% 

MATH 0999/Math 1111** 264 109 41.3% 

MATH 1111 (total) 684 311 45.5% 

MATH 0997/ MATH 1001** 5 4 80.0% 

MATH 1001 (total) 19 14 73.7% 

*Foundations Courses     **Co-requisite Courses 

 

Measures of Success 
What value of this measure will indicate success for this strategy and by what date? 
 
For remediation in English, success has been reached.  Every one of these students would have been ineligible to take 
Composition I until after at least one semester.  Nearly 70% of the students each fall are taking only one credit of 
support and are moving on to the Comp II after one semester.  This is huge success over our previous system. 
 
Lessons Learned 
What barriers, needs or challenges to achieving these completion goals that have been identified? What steps or 
programs has your campus taken to address the identified challenges? 
 
The challenge of fitting these one-credit sections into a faculty member’s load is the primary obstacle to success at 
this point. Also, incentivizing the students to take advantage of the support sections, despite the fact that the grade is 
based solely on the college level course grades, is also a challenge. 

All faculty members are encouraged to utilize GradesFirst to provide an early warning grade in the fourth week of class. 
This action should allow students ample time to take corrective action in a course to prevent failure.  Also, the faculty 
are encouraged to continue to send warnings to students, advisors, tutoring, and counseling throughout the term when 
a student’s performance falls below an acceptable level.  

In Spring Semester 2015, when East Georgia State College began participation in the John N. Gardner Institute 
Gateways to Completion (G2C) initiative, the School of Math/Science utilized a single 4 credit Learning Support Math 
(MATH 0099) for remedial mathematics students. Starting in Fall Semester 2015, the School of Math/Science changed 
the delivery of remedial mathematics to include a lower level 3 credit Foundations of College Algebra (MATH 0989) and 
a 1 credit co-requisite College Algebra Support (MATH 0999). In using this model, each College Algebra instructor also 
taught a linked College Algebra Support (MATH 0999). The delivery of remedial mathematics will change again starting 
Spring Semester 2017. The instruction of remedial mathematics will be converted to a lab model. College Algebra 
instructors will be assigned to staff computer labs to assist remedial students enrolled in MATH 0999. The delivery of 
remedial mathematics may continue to evolve as we learn more regarding mathematics education by our participation 
in the G2C initiative aimed at improving success in Gateway courses. 
 
The rapid evolution and changes in remedial mathematics instruction will make comparisons difficult between previous 
tersm and current terms.  
 

 

 

High-Impact Strategies  

 Implement flipped classrooms 
 Implement open educational resources (OERs; free, open source textbooks) 
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Related Goal  

Goal 8: Restructure instructional delivery to support educational excellence and student success. 
 
Demonstration of Priority and/or Impact 
Briefly describe how this strategy or activity addresses a priority for your institution and/or has the potential to be high 
impact on your campus. How does meeting these goals increase student completion? 

As an access institution, EGSC serves a student population that includes over 30% who are first generation college 
students and over 80% who receive some form of financial aid. The results of the Community College Survey of 
Student Engagement (CCSSE) given to samples of EGSC student populations over the last twelve years indicate that 
EGSC students are more likely than their peers at other small colleges to either skip class or come to class without 
having completed readings or assignments. EGSC faculty are flipping their classrooms to encourage their students to 
become more active and engaged learners.   

EGSC faculty are referring students to the ACE for tutoring.  They are also using the GradesFirst software to send 
warnings to the students when they are having identifiable difficulties.  The value of GradesFirst is that it not only warns 
the student of their difficulties, but also their advisor, the ACE (tutoring), the Advising Centers (academic advisement), 
and Counseling.       

In addition, many students are unable for financial reasons to purchase all required textbooks at the beginning of the 
semester. By assigning open educational resources to student, EGSC faculty are removing a substantial barrier to 
student success, particularly in the crucial early weeks of each semester. 
 
Primary Points of Contact 

Name Dr. Jimmy Wedincamp Title Dean of the School of Mathematics and Natural Sciences    Email Wedincamp@ega.edu 

Name Dr. Carmine Palumbo   Title Dean of the School of Humanities                                         Email cpalumbo@ega.edu 

Name Dr. Lee Cheek      Title Dean of the School of Social Sciences         Email lcheek@ega.edu 

 
MEASURES OF PROGRESS AND SUCCESS 

Measure, Metric, or Data Element 
What metric(s) is your institution using to assess the outcome of this strategy? 

The results of general education assessments will show the success of enhancements in flipped classrooms. College 
faculty are applying for Textbook Transformation Grants from Affordable Learning Georgia and implementing digital 
textbooks as the result of grant. 

The institution has been using a specific metric to assess the outcome of implementing open educational resources.  
Our goal has been to make all faculty members aware of these resources and to encourage faculty members to take 
advantage of these resources in areas where quality will not be compromised,. 
 
Success Rates as defined by number of students that make an A, B or C divided by the total number of students are 
used to assess the overall success of flipped classrooms in comparison to non-flipped classrooms. 
 
Baseline measures 
Describe the baseline status (year of or prior to intervention) of the measure (if applicable). 

There is a need to improve EGSC student success rates in gateway courses (MATH 1111, ENGL 1101, and HIST 
2111/2112) and in learning support and online-delivered courses above the baseline of Fall 2011. It has been noted that 
less than fifty per cent of students in gateway core classes purchase required texts. 

In the first few years of Affordable Learning Georgia, an initiative supported by the University System of Georgia and 
headed-up by the Library Directors, a number of EGSC faculty members earned grants to adopt OERs and other 
techniques in their classrooms in order to improve success and save students money.   

We will compare success rates between courses utilizing the current text books and courses utilizing open source 
materials. 
 
Interim Measures of Progress 
Describe the preliminary outcomes associated with this strategy. 

Flipped classrooms are in progress in all academic schools.  The flipped classrooms in both general chemistry I and II 
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and calculus I continue to show growth from a 42-48% success rate in chemistry I and II and a 50-60% success rate in 
calculus I to the rates indicated below after the classes were flipped.  It can be noted the instructor who flipped the 
calculus I retired at the end of Fall Semester 2015 and the new instructor did not adopt the flipped classroom approach.   

Table 11: Flipped Chemistry I and II and Calculus I Success Rates 

Flipping Chemistry  
2014 2015 

Spring  Fall Spring Fall 

CHEM I Success Rate 50% 57% 81% 65% 

CHEM II Success Rate 63% 71% 68% 85% 

 

Flipped 
Calculus I 

AY 2013-2014 AY 2014-2015 AY 2015-2016 

Fall 2013 
Spring 
2014 + 
DVDs 

Fall 2014 
+ DVDs 

Spring 
2015 + 
DVDs 

Fall 2015 
+ DVDs 

Spring 
2016 – 
New 

Instructor 
+ Not 

Flipped 

Success 
Rate 

83.3% 86.2% 76.7% 93.3% 76.2% 44.4% 

Five ALG applications grants have been awarded to EGSC faculty. The cost savings associated with those grants is 
noted below in Table 12.  Other classes are beginning to use less expensive alternatives to traditional textbooks.  For 
example, all chemistry classes use an ebook which is approximately 40% of the cost of a hardbound textbook.  The 
chemistry and integrated science instructors supply locally-developed laboratory exercises, saving the cost of a 
laboratory manual.  One section of MATH 1121 Introduction to Statistics has been converted to open source text and 
online supplements. The text book utilized is Introductory Statistics from OpenStax and the homework system is 
WebAssign. Digital textbooks are being implemented in all introductory psychology courses.  Students in world history 
are provided detailed notes of class material which replaces a textbook.  Economics has been taught in the past using 
OpenStax.  The new instructor in the course has reverted back to a standard textbook because of insufficient time to 
adjust to the OpenStax version.    

Table 12: Affordable Learning Georgia Grants to East Georgia State College 

Roun
d Grant Recipients Course 

2016 AY 
Students 

New 
Book 
Cost 

New Book 
Savings 

Rental or 
Loose-

Leaf Cost 

Rental or 
Loose-Leaf 

Savings 

1 Kearns and Lee Psyc 1101 267 
$197.5

0 $52,732.50 $108.63 $29,004.21 

2 Xie and Kersey Math 1111 265 
$275.2

5 $72,941.25 $194.00 $51,410.00 

6 
McKinney and 
Shepard Hist 1111 52 $64.00 $3,328.00 $35.20 $1,830.40 

6 
Sega and 
Chevalier Biol 1107 158 

$257.0
0 $40,606.00 $192.75 $30,454.50 

  2016 Savings       
$169,607.7

5   $112,699.11 

 

7 
Andrews and 
Drummer Math 1111 321 

$275.2
5 $88,355.25 $194.00 $62,274.00 

 

  2017 Projection       
$257,963.0

0   $174,973.11 

 
Measures of Success 
What value of this measure will indicate success for this strategy and by what date? 
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The overall cost of textbooks would continue to drop.  No final date can be speculated since more and more textbooks 
are being replaced with alternatives.  A statistically relevant increase in success rates will indicate success of the 
program. One encouraging metrics is the rate between credits earned based on courses attempted. Table A5 in the 
Appendix documents steady increases in the rate from Summer Semester 2010 through Spring 2016. For example, the 
rate increased from 57.3% in Fall Semester 2010 to 72.5% in Fall Semester 2015. The table also documents that 
students who take a mix of in-class and online courses complete courses at a rate that is higher by 6 percentage points 
than students who depend on one course delivery mode.  
 
Lessons Learned 
What barriers, needs or challenges to achieving these completion goals that have been identified? What steps or 
programs has your campus taken to address the identified challenges? 
 
Flipped Classrooms 

Many of the biology courses have instituted flipped classrooms. One of the biggest challenges reported has been the 
struggle to provide students with the appropriate feedback they need to benefit from the flipped classroom process. 
Instructors report that they are streamlining the process and tend to focus more on discussion and less on after-the-fact 
grade assessments. Many students reported that they felt like they were being asked to do too much outside of class. 
This style of teaching is used in order to foster student preparedness for class activities and promotion of time 
management skills. 

It was also noted that all instructors may not be willing to adopt flipped classrooms.  The time to change a traditional 
class into a flipped class in much more than some faculty can invest because of other time commitments from the 
remainder of their teaching schedule. 
 
Open Educational Resources 

One of the challenges is that the open source text covers similar topics as the original text, However, our students find 
the open source text more difficult to understand. The instructor is developing PowerPoint slides for each lesson to 
make sure we are assisting our students while still covering the same topics as our other statistics sections.  Another 
challenge is the open source ancillaries, such as homework programs, have not developed to the same functional level 
as those in the more costly textbook. To alleviate this problem the instructors have to review some items in class when 
a section is completed. 
 

SECTION 3. OBSERVATIONS 

Most Successful Strategies: 

Our most successful strategies appear to be those associated with graduation.  Our “15-to-Finish” strategy, called 
(g2)2 or “Get to Graduation in Two Years,” is working well.  The USG A.D.D. (Associate Degree you Deserve) initiative, 
which is a partnership between EGSC and Georgia Southern University and EGSC and Augusta University, is designed to 
assist students who wish to “reverse transfer” in order to complete an associate degree.  The support of the EGSC, GSU, 
and AU Records Offices and the Academic Advisement Centers is critical for this program to work.  The number of 
graduates has increased dramatically and the graduation rate is climbing out of the basement. 

The Learning Commons strategy involving collaboration among the Academic Centers for Excellence, the Academic 
Advising Centers, and the Library is still working well even though funding may be required to raise the level of success 
for this strategy.  The GradesFirst shows promise as a tool for assisting students.    

Least Effective Strategies: 

The USG G2C initiative has not been as effective as planned and has not reaped early benefits.  The time that must be 
put into the project has not provided the output needed to justify the input.  It is a 3-year project, so perhaps it will improve. 

Adjustments Made to Completion Activities: 

EGSC has replaced its previous five-week grade reporting system with GradesFirst, which should give the College the 
ability to utilize constant monitoring of student success.  It will also provide a way of interacting between the ACE, the 
advising centers, the Counseling Center, enrollment services, and the faculty. EGSC is also examining the Lumina 
Foundation’s Beyond Financial Aid (BFA) initiative and will be adopting some of the components of the program in the 
near future. 

We must develop East Georgia State College’s version of competency-based education.  This initiative will become a 
higher priority at the College. 
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Appendix 
 
Table A1: Associate Degrees Awarded by Gender and Ethnicity (Summer/Fall/Spring Semester Sequence) 
  

Associate 
Degrees 

AY 
2012 AY 2013 AY 2014 AY 2015 AY 2016 

 
Base  

Number Number  
% Cum  

Change Number  
% Cum  

Increase Number  
% Cum  

Increase Number  
% Cum  

Increase 

Female 112 106 -4.5% 145 29.5% 157 40.2% 221 97.3% 

Black 28 39 39.3% 48 71.4% 65 132.1% 82 192.9% 

White 75 60 -18.7% 88 17.3% 80 6.7% 126 68.0% 

Other 9 7 -22.2% 9 0.0% 12 33.3% 13 44.4% 

Male 56 70 25.0% 68 21.4% 84 50.0% 133 137.5% 

Black  7 14 100.0% 23 228.6% 23 228.6% 43 514.3% 

White 46 49 6.5% 38 -17.4% 55 19.6% 78 69.6% 

Other 3 7 133.3% 7 133.3% 6 100.0% 12 300.0% 

Total Awards 168 176 5.4% 213 26.8% 241 43.5% 354 110.7% 

 

Table A2: Former EGSC Students Earning Bachelor Degrees  

at Georgia Southern University Summer 2012 – Fall 2015 

Bachelor Degrees 
AY 

2013 
AY 

2014 
AY 

2015 S/F 2015 

Female 161 149 163 103 

Black 33 47 53 32 

White 116 88 98 62 

Other 6 7 8 9 

Male 124 89 128 70 

Black 21 19 23 17 

White 93 62 91 51 

Other 8 9 10 2 

Total 285 238 291 173 

Table A3: Former EGSC Students Earning Bachelor Degrees  

at Other USG Institutions Summer 2012 – Fall 2015 

Bachelor Degrees 
AY 

2013 
AY 

2014 
AY 

2015 S/F 2015 

Female 37 53 65 29 

Black 6 13 21 9 

White 30 34 41 16 

Other 1 6 3 4 

Male 24 29 39 20 

Black 2 6 5 4 

White 20 20 30 16 

Other 2 3 4 0 

Total 61 82 104 49 
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Table A4: Success Rates Fall 2011 through Spring 2016 
 

Semester 

Overall 
Success 

Rates 

MATH 1111 
Success 

Rates 

ENGL 1101 
Success 

Rates 

HIST 
2111/2112 

Success 
Rates 

Learning 
Support 
Success 

Rates 

Online 
Success 

Rates 

Fall 2011 57.1% 48.5% 56.0% 53.4% 34.6% 49.4% 

Spring 2012 57.8% 46.9% 48.6% 52.2% 34.8% 59.5% 

Fall 2012 63.7% 53.9% 56.6% 58.5% 47.6% 58.6% 

Spring 2013 62.9% 44.9% 48.5% 53.4% 43.2% 57.3% 

Fall 2013 68.3% 54.8% 67.2% 53.2% 49.8% 60.0% 

Spring 2014 65.4% 45.7% 55.9% 58.5% 53.3% 56.1% 

Fall 2014 67.0% 50.1% 66.1% 63.9% 56.4% 64.6% 

Spring 2015 66.2% 42.7% 49.0% 63.4% 55.1% 62.9% 

Fall 2015 67.3% 53.8% 63.5% 56.0% 57.4% 64.0% 

Spring 2016 67.7% 45.5% 55.8% 54.1% 55.9% 68.1% 

 
Table A5: Summary of Credits Hours Attempted Compared to Completed 
  

Semester Credits 
Earned 

Credits 
Attempted 

Percent 
Completion 

Summer 2010 5,347 8,038 66.5% 

Summer 2011 5,810 8,475 68.6% 

Summer 2012 4,239 6,131 69.1% 

Summer 2013 4,506 5,889 76.5% 

Summer 2014 3,861 4,771 80.9% 

Summer 2015 4,069 5,002 81.3% 

Fall 2010 20,944 36,536 57.3% 

Fall 2011 23,003 40,948 56.2% 

Fall 2012 23,336 34,898 66.9% 

Fall 2013 23,713 34,040 69.7% 

Fall 2014 24,411 34,955 69.8% 

Fall 2015 26,192 36,147 72.5% 

Spring 2011 19,687 33,616 58.6% 

Spring 2012 21,787 36,133 60.3% 

Spring 2013 21,161 31,411 67.4% 

Spring 2014 21,383 30,985 69.0% 

Spring 2015 21,924 30,568 71.7% 

Spring 2016 23,176 31,649 73.2% 

Total Credit Hours 298,534 450,177 66.3% 

Taking Face to Face Only Total 183,114 284,662 64.3% 

Taking Online Only Total 16,239 25,354 64.0% 

Taking Face to Face and Online Total 99,181 140,161 70.8% 

 

 

 


